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PUBLIC SCHOOL ACCOUNTABILITY 

 
 
WHEREAS, The State Board of Education has the constitutional responsibility for the general control 

and supervision of public education1, including standards of accountability and methods of 
school evaluation based on these standards; and 

 
WHEREAS, Systems of accountability, based strictly on student proficiency demonstrated on tests, 

result in narrowing of the curriculum and emphasis on tested subjects2,3, in spite of other 
education values4, and 

 
WHEREAS, All models used in systems of accountability have inherent statistical margins of error5, 

which must be considered and can make ranking of schools on a bell curve unreliable6; and  
 
WHEREAS, Academic proficiency correlates closely to socio-economic status7 unless costly 

interventions are provided and poor academic performances can be a result of insufficient 
funding for intervention8; and  

 
WHEREAS, In order to distinguish strong schools, independent of student demographics, systems of 

accountability should include measures of service to students, their families, and the 
community9, as well as measures of organizational health and leadership quality10; and 

 
WHEREAS, Stakeholders of all kinds recognize the inadequacy of a single letter grade for schools11; 

nevertheless, citizens’ perceptions of their schools’ quality are impacted by schools’ 
accountability ratings, such as school grades12; and  

 
WHEREAS, Perceptions of school quality have consequences for the economy of the schools’ 

community13, making it crucial that the ratings be as accurate and fair as possible; now, 
therefore, be it 

 
Resolved, That Utah PTA support systems of accountability for public schools that take into account 

qualitative characteristics, including a welcoming environment, family engagement efforts, 
administrative leadership, and community collaboration; in addition to quantitative 
measurements, such as educator qualifications, student absenteeism, average student tested 
proficiency and student academic growth; and be it further 

 
Resolved, That Utah PTA advocates against the implementation of any accountability system that 

reduces the evaluation of a school to a single grade or score, that ranks schools beyond 
statistical confidence, and that grades on a bell curve; and be it further 

 
Resolved, That Utah PTA and its constituent bodies support increased funding to assist schools with 

their plans for school improvement; and be it further 
 
Resolved, That Utah PTA recognize the State Board of Education as the appropriate body to form 

standards of accountability and methods of school evaluation based on these standards; and 
that any legislative requirements should be made collaboratively with the State Board of 
Education and the expertise of the State Office of Education. 
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